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Abstract
Every Child a Reader (ECaR) is an approach to implementing and managing early literacy inter-
ventions to ensure that all children who need additional support with learning to read and write are 
given what they need. 
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What is Every Child a Reader?

Infrastructure
Every Child a Reader (ECaR) is a means of organising and 
managing a range of effective literacy interventions for chil-
dren struggling to read and write in Key Stage one. It is a 
school based approach which aims to ensure that every child 
achieves success in literacy through carefully targeted sup-
port. At the core of this programme, Reading Recovery pro-

vides intensive teaching for the very lowest attaining children and professional support for staff. 

Intensive intervention that is not needed is wasteful, but intervention that does not work for a 
particular child is just as uneconomical and leaves potentially long-term difficulties still need-
ing to be addressed. ECaR overcomes this by using the expertise of the Reading Recovery 
teacher to assess each childôs needs and ensure the appropriate level of support is provided 
to help children catch up with their classmates.   

Following the successful trial of ECaR in 2005-2008, a capital investment was made in 
an infrastructure of professional expertise (Table 1), to enable schools in England to offer  
literacy support matched to the needs of low attaining children.

Professional infrastructure Main responsibilities
Reading Recovery teachers 
in schools

Å Delivering Reading Recovery teaching on a daily basis
Å Supporting delivery of systematic synthetic phonics 
Å Working with class teachers, teaching assistants and  

others in school with  responsibility for early literacy
Teacher leaders in local 
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Matching children to appropriate interventions
 

Every Child a Reader (ECaR) has its foundations in the 
work of the Reading Recovery teacher, but it is not 
solely confined to the one-to-one Reading Recovery 
teaching they deliver. Rather, once they have com-
pleted their initial training year, Reading Recovery 
teachers are able to impact more widely across a 
school.  

Schools can make creative and innovative use of 
having a highly skilled early literacy expert on their 
staff by introducing different interventions to suit chil-
drenôs varying needs. In this way schools can support 
all children who find literacy challenging, raising 
standards across the school. 

ECaR helps schools to make sound judgements about 
a range of literacy interventions according to the needs 
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Where is Every Child a Reader in England? 

In 2009-10, 128 LAs were served by
86 teacher leaders (TLs), 28% of whom 
were in their first year in the field. Many 
TLs were working across LAs and 
in consortia arrangements with neigh-
bouring LAs. Such factors meant that 
some TLs had to travel great distanc-
es, whilst others faced differences in LA 
management structures and commu-
nication systems, which required rig-
orous problem solving by all involved. 

Local authorities (LAs) implementing Reading Recovery 
Barking and Dagenham; Barnet; Barnsley; Bath and North East Somerset; Bedfordshire; Bexley; 
Birmingham; Blackburn with Darwen; Blackpool; Bolton; Bracknell Forest; Bradford; Brent; Brighton and 
Hove; Bristol; 
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Writing
Writing is an important part of Every Child a 
Reader and is an essential element of the Read-
ing Recovery lessons. What a child learns in 
reading can support and complement their writ-
ing and vice versa. 

Children are taught how to compose sentences 
to write down their own ideas. They are taught 
explicitly how to use their phonic knowledge to 
spell regular words. 

As children progress they are taught more com-
plex or irregular spelling patterns, and they build 
a vocabulary of words they can write automati-
cally in order to become þuent writers.

Before Reading Recovery

After 20 weeks in Reading Recovery 

In July that same year 

Children identiýed for Reading Recovery in Eve-
ry Child a Reader had learned very little about 
writing. They were unable to write the letters and 
sounds they knew, or to use phonics to help their 
spelling. Many could not write their own name.   
The example (top right) shows a typical writing 
level of children who enter Reading Recovery. 
The sentence óI went to the beachô written by 
the teacher is what the child was attempting to 
write. 

At the end of their Reading Recovery lessons, 
after an average of 18 weeks, the children had 
made substantial progress in writing and were 
now on track for the appropriate National Cur-
riculum level for their age, level two (see ex-
ample, centre right, of writing after 20 weeks in 
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Every Child a Reader and parents
Every Child a Reader schools recognise that parents/
carers/guardians are the childôs ýrst teacher and they 
are often the ýrst to notice a change in their child. 

A follow up to the independent evaluation study found 
that parents strongly endorsed Reading Recovery in 
Every Child a Reader (Hurry & Holliman, 2009).

In comparison schools which did not have access 
to Reading Recovery, parents identified the lack of 
systematic early intervention as contributing to their 
childôs later difficulties.

In local evaluations, parents praised the impact of 
the intervention upon their childôs confidence and at-
titude to school, as well as their literacy. 

 
Involving parents
Every Child a Reader schools make particular efforts to work with parents and to help them 
to engage with their childrenôs literacy learning.

In Lambeth and Southwark headteachers reported: ñReading Recovery teachers understand 
the importance of ensuring that parents are fully involved from the very start of the Reading 
Recovery programme. Parents need to be informed about what they can do to help and what 
commitments are needed from them. Our teachers make every effort to ensure that parents 
are fully involved every step of the way.ò 

In some schools, at the end of the lesson series, parents are invited to a celebration assem-
bly during which children are presented with their certificates. Reading Recovery teachers 
also attend parentsô meetings alongside the class teacher, ensuring everyone is working to-
gether. Schools in one LA developed a step by step approach to engage with parents. 

ñMy son Dominick found 
reading really diff icult, even get-

ting him to pick up a book was an uphill  
struggle which caused upset and frustration, 
that was until he went onto the Better Read-
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Research on the impact of Every Child a Reader
The current climate of financial restraint and the need to demonstrate the effectiveness of 
literacy interventions makes it important that schools, parents and decision-makers are fully 
informed. Evidence based research to support that decision-making process is crucial for 
accountability and weighing up the best options to meet the needs of individual children. 

Reading Recovery, which is at the core of Every Child a Reader (ECaR), has a track record 
of research and is an evidence based intervention with its outcomes, impact, long-term gains 
and costs well documented. Amongst recent research is the London Study (Hurry & Holliman, 
2009). This longitudinal study provided evidence of what happens to children and schools 
over four years.
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http://readingrecovery.ioe.ac.uk/reports/37.html
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