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Case Study 1: An Evidence-
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Introduction  

Children and young people’s mental health has been spotlighted by the UK 

Government in recent years and the role educational settings can play in 
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programme is co-ordinated to deliver targeted, short-term, intervention to 

pupils experiencing challenges to their emotional wellbeing, it aims to provide 

a safe-space within school for these to be addressed (Burton, 2008).  The 

training and supervision of ELSAs is provided by EP practitioners.  Initial 

training (usually 5-6 days) covers the psychological underpinnings of the 

programme and strategies to develop time-limited, task-based, interventions 

to address individualised targets that are established for the pupil at the 

outset (The ELSA Network, 2018).  Ongoing, EP-led, 
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Table 1 
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found in Appendix A.  Table 3, provides the full references of studies that 

were included in the critical review. 

Figure 1 – Flowchart of Searching and Screening Procedures 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Search Terms: “emotional literacy support assistant*” OR “ELSA” 
AND “intervention” NOT “ELSA” [Author] 

ERIC    n = 10 

Web of Science  n = 74 

PsycINFO   n = 14 

British Education Index  n = 9 

Google Scholar*  n = 105 

* Search Term: “emotional literacy support assistants” 

Title and Abstract 
Screening  n = 212 

Screening for Duplicates          
n = 30 

Title and Abstract 
Screening Excluded        

n = 182 

Full Text Screening          
n = 13 

Duplicates Excluded       
n = 17 

Total Studies for 
Inclusion n = 5 

Full Text Screening 
Excluded                            

n = 8 
(Appendix A) 
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Table 2  
Inclusion and Exclusion Criteria
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impact of the Emotional Literacy Support Assistant (ELSA) 
programme on wellbeing from the perspective of pupils. Educational 
Psychology in Practice, 36
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Although it is acknowledged that there exists some concern within the 

qualitative review literature that coding protocols and scoring schedules 
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Table 5 - Mapping the Field 

Study Aims Methods/ 
Analysis 

Study 
Location 

ELSA 
Intervention 

Sample 
Size 
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Study Aims Methods/ 
Analysis 

Study 
Location 

ELSA 
Intervention 

Sample 
Size 
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Study Aims Methods/ 
Analysis 

Study 
Location 

ELSA 
Intervention 

Sample 
Size 

           Sample characteristics 
 
Gender   Ages   SES    Ethnicity 

WoE 
D 

 Analysis 
followed 
Braun & 
Clark’s 
(2006) 
Thematic 
Analysis 

Authors: 
Wilding & 
Claridge 
(2016) 
Title: The 
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WoE A rating, Wong et al (2020) had the highest individual score, with a 
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used to manage data from very small (even single- case studies) participant 

numbers to large group data collection, such as multiple focus groups (Clarke 

& Braun, 2017).  Within WoE A criteria, Wong et al. (2020) were the only 

authors to report ‘techniques to enhance trustworthiness’ (O’Brien et al., 

2014, p.1247), as the research team jointly analysed the data.   

Findings 

All of the studies were appraised to an overall WoE D rating of Medium and 

thus contributed equally to the findings.  

Thomas and Harden’s (2008) stages of thematic synthesis (TS) have been 

adopted for data analysis.  Findings were extracted from the results or 

findings sections of the included studies (see Appendix D). This method 

takes a ‘realist’ approach, staying close to the primary study findings, rather 

than the authors’ interpretations and conclusions (Thomas et al., 2017).  This 

was more difficult in the case of Wilding and Claridge (2016) and Krause et 

al. (2020), as they reported the results/findings in conjunction with their 

discussion.  Attention was required to ensure that the findings extraction 

focused on direct reference (e.g. quotes) to the data collected.   

The first stage of TS is to establish codes for the extracted findings, which 

are then used in the development of descriptive themes (Thomas & Harden, 

2008). Across the five studies 24 codes were initially created.  These codes 

were further analysed and grouped into the 9 descriptive themes generated.  

In the third stage of the TS process three analytical themes evolved from the 

findings which were developed by the reviewer to directly address the review 

question and seek to go ‘beyond’ the synthesised findings of the primary 

studies (Thomas et al., 2017; Thomas & Harden, 2008).  Three analytical 
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New Beginnings 

Contributing to the analytical theme of New Beginnings were the descriptive 

themes of ‘Personalised strategies’; ‘Positive change’ and ‘
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Relationships  

Within the analytical theme of Relationships, three descriptive themes were 

developed from the extracted findings, ‘Trust and advocacy’; ‘Friendships’; 

and ‘Family’.  ‘Trust and advocacy’ refers to aspects within the ELSA-child 

relationship, which were identified across all four pupil participant studies 

(Hills, 2016; Krause et al., 2020; McEwan, 2019; Wong et al., 2020).  All five 

studies noted evidence of friendships, as an aspect of social or emotional 

development and wellbeing, being improved. Some evidence in this respect 

links to the ‘personalised strategies’ and ‘positive change’ evident in the 

analytical theme of New Beginnings, in that children develop a strategy to 

manage their relationships more positively, which impacts on their friendships 

and their confidence in relationships.  

Similarly, parents and children across three studies (Hills, 2016; Krause et 

al., 2020; Wilding & Claridge, 2016) expressed views regarding improved 

family relationships, attributing this to an outcome of the ELSA intervention. 

The improved family relationships included the outcome of some children 

feeling better able to express their feelings in the home environment (Hills, 

2016), providing a link to the descriptive theme of ‘opportunity to express’, 

which could continue to act as a supportive strategy after an ELSA 

intervention ends.   

Conclusions & Recommendations
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However, recommendations for future research and implications for practice 

are
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(p.45).





Doctorate in Educational and Child Psychology Lisa Attwood 
 

28 
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Educational Psychology in Practice, 36(3), 1–15. 
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Appendices 

Appendix A – Excluded Studies 

Appendix B – WoE A criteria, Protocol and summary overview 

Appendix C – WoE B and WoE C Criteria and Summary 

Appendix D – Findings Extraction Example from Hills (2016) 
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Appendix B – WoE A 

In applying Gough’s (2007) Weight of Evidence framework, WoE A is applied 

as an evaluation or judgement that is unrelated to the specific review 

question, applied uniformly to each included study.  There are a large 

number of published appraisals for the evaluation of qualitative research 

studies.  This review employed O’Brien et al.’s (2014) Standards for 

Reporting Qualitative Research (SRQR), due to the recommendations 

published on The Equator Network website, hosted by the Centre for 

Statistics in Medicine at the University of Oxford (https://www.equator-

network.org). 

The peer-
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Figure 1 - Standards for reporting qualitative research, O'Brien et al. (2014) 
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Appendix C – WoE B and WoE C Criteria and Summary 

WoE B was developed to evaluate the methodological relevance of the 

included studies (Table 1).  The criteria considered the use of measures in 

each study and whether the measures were provided or available in full, to 

allow for identification of relevance to the review question.  In addition, there 

was a criterion included around the method for collecting participant 

responses, in recognition that children may prefer, or feel more comfortable 

expressing their thoughts and feelings through alternative forms, in addition 

to verbally (New Economics Foundation, 2009).  The final criterion for WoE B 

was consideration of the qualitative hierarchy of evidence-for-practice (Daly 

et al., 2007).  This has been developed to assist in critical appraisals of 

qualitative studies and to help to determine what research should be given 

more weight in developing practice and policy.   The hierarchy sets out four 

levels of studies, Level I, Generalisable studies in which sampling and 

methods are derived from the preceding literature; Level II, Conceptual 

studies, where sampling is driven by previous literature, but may not diversify 

to the extent of generalisability (may not reach ‘saturation’); Level III, 

Descriptive studies that provide data to illustrate themes generated with 

samples selected on the basis of practicality and Level IV, Single case 

studies, in which rich data is collected from a single participant (see Daly et 

al., 2007, p.46 – Table 1).  It is acknowledged that as ELSA is arguably in its 

infancy as a programme and therefore the higher levels within this hierarchy 

were out of reach, given ELSA has a lack of published data to rely upon. 

Likewise, there were no single case study examples in the included studies 

for this review, so the criteria included the categories of Level 1, 2 or 3 only.  
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Table 2 – WoE C Criteria 

Category Rating WoE B Criteria 

Population 1  Considered only staff perspectives 

2  Considered pupil OR parent perspectives 
only 

3  Considered pupil and parent perspectives 

Context 1  Length of time pupil has attended ELSA 
programme not reported 

2  Pupils had potentially attended less than 
six ELSA sessions 

3  Pupils had attended at least six ELSA 
sessions 

Outcome 
focus 

1  Broad perspectives/experiences of ELSA 
explored 

2  Open questions explored aspects of social 
and emotional development and wellbeing  

3  Questions directly explored social and 
emotional development and wellbeing 

 

Table 3 – WoE B & WoE C Summary 

Study WoE B WoE C 
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Appendix D – Finding Extraction Example from Hills (2016) 

Authors’
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“Some of the children explained how exploring and being able to 
express their feelings had made them feel happier after the ELSA 
project.” (p. 55) 

Participant quote: “I felt better emotionally and physically as well. 
Mmm like I said it like stopped me from bottling up my feelings 
and trouble and I could just like say what I felt really yeah…my 
body, I felt a lot better within myself and my, like expressions 
from myself were a little bit more happy instead of like (pulled a 
sad face).” (p. 55-56) 

Participant quote: “: I felt quite angry I did, well not angry but I felt 
quite up like grumpy with myself but after ELSA it had actually 
helped me.” (p. 56) 

Positive change 
(New Beginnings) 

“The children talked about … as well as the importance of being 
able to talk as a way of managing their feelings.” (p. 55) 

Personalised strategies – 
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Core Theme 3: Building 
Resilience 

Positive change 
(New Beginnings) 

“… the children spoke about being able to look at a situation 
differently, which had helped them to manage their feelings and 
behaviour.” (p. 56) 
 
“A number of children also said that they felt more confident after 
the ELSA project which had helped them to feel happier in school 
and feel like they could participate in activities.” (p. 56) 

Participant quote: “…I can just go in there and do it,…” (p. 56)  

Less worries/Less anxiety 
(Emotions & Feelings) 

Participant quote: “It helped me to get my confidence back cause 
I kept feeling worried about my confidence so I wrote down that 
the worry was about confidence and like and she kinda helped 
me like to boost it up a little bit.” (p. 56) 

Friendship  
(Relationships) 

Participant quote: “Because I’ve got more friends now, I can do 
my work better, I’m not so scared about what is going happen…” 
(p. 56) 

Personalised strategies – for 
use inside and outside of 
school 
(New Beginnings) 

Participant quote: “I don’t need to ask for help much, I can put up 
my hand and ask for help now, she also made me a help card so 
I can just turn it over so gets me used to putting up my hand.” (p. 
56) 

Participant quote: “There’s like the firework, there’s the fuse… I 
thought about how to make my fuse longer (laughs). When I 
started ELSA it wasn’t very, it was quite short but now I see that 
it’s quite long.” (p. 56) 

 


